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APPENDIX 1  

Lesson Plan 

Guided Writing for Responding to Simple Questions in Daily Life 

 

Grade Level: 4th Grade Elementary Students 

Topic: Simple Questions in Daily Life 

Focus: Writing responses in the simple present tense, focusing on 

subject-verb agreement, suffix -s/-es, coherence, and vocabulary. 

Assessment Method: Pretest-Posttest with guided writing 

intervention 

 

Meeting 1: Pre-Test (Initial Assessment of Writing Skills) 

Objective: Assess students' initial ability to respond to simple 

daily-life questions using the simple present tense, ensuring 

correct verb agreement and suffix -s/-es usage before receiving 

guided writing instruction. 

Procedures Activities 

Introduction 

(15 min) 

• Explain the purpose of the test and remind 

students to do their best. 

• Review basic sentence structures in the 

simple present tense (e.g., "I wake up at 6 

AM."). 

Pre-Test  

(35 min) 

• Students answer Part 1 (Personal 

Information) questions using complete 

sentences. 

• Students respond to Part 2 (Daily Activities 

& Routines) questions. 
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• Students complete Part 3 (Sentence 

Completion) by filling in the blanks with 

the correct verb form, focusing on suffix -

s/-es. 

Closing  

(10 min) 

• Collect test papers and ask students how 

they felt about the test. 

• Briefly introduce the next lesson. 

Assessment: Evaluate responses using the CEFR A1-A2 Writing 

Rubric to identify students’ strengths and areas for improvement. 

Meeting 2: Guided Writing Treatment  

(Sentence Formation & Simple Present Tense) 

Objective: Teach students how to form grammatically correct 

responses using the simple present tense, focusing on subject-

verb agreement, suffix -s/-es, and auxiliary verbs. 

Procedures Activities 

Warm-Up 

(10 min) 

• Ask students simple questions orally (e.g., 

"What do you do after school?"). 

• Introduce a word bank with common verbs 

and phrases used in daily routines. 

Explicit 

Teaching & 

Modelling 

(20 min) 

• Teacher models sentence structure using 

visual aids. 

• Example: "I go to school at 7 AM." → 

Explain why "go" is used instead of "goes." 

• Introduce rules for adding suffix -s/-es to 

third-person singular verbs. 

• Compare correct vs. incorrect sentence 

structures. 
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Guided 

Writing 

Practice  

(20 min) 

• Pair Work: Students complete sentence-

building exercises by filling in missing verb 

forms, ensuring proper use of suffix -s/-es. 

• Small Group Writing: Each group answers 

a daily-life question in complete sentences. 

Closing  

(10 min) 

• Students share one correct sentence. 

• Assign a homework task: Write 5 sentences 

about daily routines, using the simple 

present tense and focusing on third-person 

verb forms. 

Assessment: Review students’ responses for verb agreement, 

suffix -s/-es accuracy, coherence, and sentence completion. 

Meeting 3: Guided Writing Treatment  

(Expanding Responses & Coherence) 

Objective: Help students expand their responses by adding 

transition words and details while maintaining grammatical 

accuracy, particularly focusing on subject-verb agreement and 

suffix -s/-es. 

Procedures Activities 

Warm-Up 

(10 min) 

• Review students’ homework and discuss 

common errors, especially in suffix -s/-es 

usage. 

• Introduce transition words (e.g., first, then, 

after that, finally) to improve sentence 

flow. 

Explicit 

Teaching & 

Modelling 

(20 min) 

• Model how to expand a basic response: 

− Basic: "I wake up at 6 AM." 

− Expanded: "I wake up at 6 AM. 

Then, I brush my teeth and eat 

breakfast before going to school." 
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• Highlight proper verb agreement with 

suffix -s/-es in extended responses. 

Guided 

Writing 

Practice (20 

min) 

• Individual Writing: Students write longer 

responses to 5 simple questions, using 

transition words and ensuring correct verb 

agreement. 

• Peer Review: Students exchange responses 

and check for clarity, completeness, and 

subject-verb agreement. 

Closing (10 

min) 

• Students share one improved response. 

Assessment: Evaluate students’ sentence expansion, organization, 

grammar accuracy, and suffix -s/-es usage. 

Meeting 4: Post-Test  

(Final Assessment of Writing Skills) 

Objective: Measure students’ writing improvement in responding 

to simple questions using guided writing techniques, focusing on 

simple present tense and suffix -s/-es. 

Procedures Activities 

Introduction 

(10 min) 

• Explain that students will take a post-test 

similar to the pre-test. 

• Encourage students to apply what they 

learned. 
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Post-Test 

(35 min) 

• Students answer Part 1 (Personal 

Information) questions. 

• Students respond to Part 2 (Daily Activities 

& Routines) questions. 

• Students complete Part 3 (Sentence 

Completion), focusing on suffix -s/-es 

usage. 

Closing & 

Reflection 

(15 min) 

• Collect test papers and discuss students' 

experiences. 

• Encourage students to keep practicing 

writing daily. 

Assessment:  

• Compare pre-test and post-test scores using the CEFR 

A1-A2 rubric. 

• Provide students with individual feedback on subject-

verb agreement, suffix -s/-es accuracy, and overall 

writing progress. 

 

Evaluation & Expected Outcomes 

Category 
Pre-Test (Before 

Instruction) 

Post-Test (After 

Instruction) 

Grammar 

Accuracy 

Frequent errors in 

simple present tense and 

suffix -s/-es usage 

Improved subject-verb 

agreement and correct 

suffix -s/-es application 

Response 

Completeness 

Short or incomplete 

answers 
Expanded, clear responses 

Sentence 

Structure 

Basic sentences with 

limited details 

Use of transition words 

and coherence 

Spelling & 

Punctuation 

Common errors in basic 

words 

Fewer mistakes, better 

clarity 
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Description of lesson plan: 

MEETING 2 

This section outlines structured steps for teaching and reinforcing the 

simple present tense in guided writing. Here's a breakdown of each 

step: 

1. Oral Questioning (Speaking Practice) 

• The teacher starts by asking simple daily-life questions, such 

as "What do you do after school?" 

• This engages students and encourages them to think about 

their routines in the simple present tense. 

• The goal is to activate prior knowledge and assess their 

spontaneous responses. 

2. Introducing a Word Bank 

• A list of common verbs and phrases related to daily routines 

is presented (e.g., wake up, eat breakfast, go to school, do 

homework, sleep). 

• This provides students with useful vocabulary they can use 

in their writing. 

3. Teacher Modeling with Visual Aids 

• The teacher demonstrates how to structure a sentence 

correctly, using pictures or charts. 

• Example: Showing an image of a student waking up and 

writing "I wake up at 6 AM." 

• This visual support helps students connect words with 

meaning and structure. 
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4. Explaining Verb Forms (Third-Person Singular -s/-es Rule) 

• The teacher writes example sentences on the board:  

o "I go to school at 7 AM." 

o "He goes to school at 7 AM." 

• The teacher explains why "go" changes to "goes" in the third-

person singular (he/she/it). 

• The rules for adding -s/-es are introduced:  

o Add -s to most verbs (e.g., plays, eats, reads). 

o Add -es to verbs ending in -sh, -ch, -x, -o, -ss (e.g., 

watches, fixes, goes). 

5. Comparing Correct vs. Incorrect Sentences 

• The teacher writes both correct and incorrect sentences on 

the board:  

o "She wakes up at 7 AM." 

o "She wake up at 7 AM." 

• Students analyze the errors and discuss the correct forms. 

6. Pair Work: Sentence-Building Exercises 

• Students work in pairs to complete sentences with the correct 

verb forms. 

• Example exercise:  

o "My brother ___ (eat) breakfast at 8 AM." → eats 

• This helps reinforce the rules in a structured way. 

7. Small Group Writing Task 

• Each group answers a question in complete sentences (e.g., 

"What does your friend do in the morning?"). 

• Groups share one correct sentence with the class. 
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8. Homework Assignment 

• Students write five sentences about daily routines using the 

simple present tense. 

• Focus: Ensuring correct subject-verb agreement with third-

person singular verbs. 

MEETING 3 

This section focuses on improving students’ writing skills by 

addressing common grammar mistakes, introducing transition 

words, and encouraging sentence expansion. Let’s break it down 

step by step: 

1. Reviewing Homework & Common Errors 

• The teacher reviews students’ homework and identifies 

common mistakes, particularly in suffix -s/-es usage for 

third-person singular verbs. 

• Example mistakes:  

o She wake up at 7 AM. → She wakes up at 7 AM. 

o He go to school every day. → He goes to school every 

day. 

• Discussing these errors helps reinforce grammar rules before 

moving on to sentence expansion. 

2. Introducing Transition Words 

• Students learn transition words to improve the flow of their 

writing. 

• Common examples:  

o First, I wake up. 

o Then, I brush my teeth. 
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o After that, I eat breakfast. 

o Finally, I go to school. 

• These words help students connect ideas smoothly, making 

their writing more structured and readable. 

3. Expanding Basic Sentences 

• The teacher models sentence expansion to show how to add 

more details. 

• Example:  

o Basic sentence: I wake up at 6 AM. 

o Expanded sentence: I wake up at 6 AM. Then, I brush 

my teeth and eat breakfast before going to school. 

• This teaches students how to combine ideas and add details, 

making their writing more engaging. 

4. Emphasizing Subject-Verb Agreement in Longer Sentences 

• Students often make mistakes in longer sentences when they 

add more actions. 

• Example correction:  

o He wake up at 7 AM, brush his teeth, and eat 

breakfast. 

o He wakes up at 7 AM, brushes his teeth, and eats 

breakfast. 

• The teacher highlights these mistakes and explains why verb 

agreement must be maintained throughout a sentence. 

5. Individual Writing Task 

• Students now write longer responses to 5 simple questions, 

using transition words and ensuring correct subject-verb 

agreement. 
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• Example question: What do you do in the morning?  

o Expected response: First, I wake up at 6 AM. Then, I 

brush my teeth and take a shower. After that, I eat 

breakfast and pack my school bag. Finally, I leave for 

school at 7 AM. 

• This helps students practice combining ideas logically. 

6. Peer Review (Collaborative Learning) 

• Students exchange their responses with a partner. 

• They check for clarity, completeness, and correct subject-

verb agreement using a simple checklist: 

o Are transition words used correctly? 

o Is the subject-verb agreement correct? 

o Are the sentences clear and complete? 

• Peer review encourages critical thinking and helps students 

recognize their own mistakes. 

7. Sharing Improved Responses 

• After peer review, students share one improved response 

with the class. 

• This allows for reinforcement of correct grammar and 

sentence structure through discussion. 
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APPENDIX 2  

Pre-test Documentations 
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APPENDIX 3  

Post-test Documentations 
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APPENDIX 4  

Research Documentations 

• Meeting 1 (Pre-test) 

 

• Meeting 2 (Treatment 1) 
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• Meeting 3 (Treatment 2) 

 

• Meeting 4 (Post-test) 
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APPENDIX 5  

Letter of Appointment of Supervisor 
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APPENDIX 6  

Letter for Permission to Conduct Research 
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APPENDIX 7  

Letter of Having Conducted Research 
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CHAPTER V 

CONCLUSION AND RECOMMENDATION 

This chapter presents the conclusion and recommendations based on the results and 

discussion of the study. The conclusion highlights the Effectiveness of Guided 

Writing in Responding Simple Questions in Daily Life at 4th Grade Elementary 

Students respond to simple questions related to daily life. This includes improving 

students’ writing performance before and after the intervention. Meanwhile, the 

suggestions are addressed to English teachers, schools, and future researchers 

interested in applying or developing guided writing techniques to enhance students’ 

writing skills in a primary school context. 

A. Conclusion  

The results of this research provide strong evidence that guided writing 

significantly enhances students’ capacity to respond to everyday questions 

in written form. An apparent disparity observed between pre-test and post-

test scores indicates a substantial improvement in students’ writing abilities 

following the intervention. The highly significant statistical outcome (p < 

0.001) reinforces the conclusion that these improvements were not 

coincidental but rather a direct result of the guided writing methodology. 

This instructional approach, characterized by structured support, enabled 

learners to strengthen their grammatical precision, improve sentence flow, 

and gain greater confidence in their writing tasks. Beyond grammatical 

improvements, the study also documented progress in how students 

structured and connected their ideas. The use of techniques such as 

modelling, guided exercises, and scaffolded writing activities contributed to 

students’ ability to express thoughts more coherently. These outcomes 

highlight the crucial role of structured writing pedagogy in supporting 

young learners as they develop the skills necessary to compose organized, 

detailed, and logically connected written texts in English. 



 

 

50 

 

B. Suggestions 

Based on the findings of this study, the researcher would like to offer several 

suggestions, particularly directed to English teachers, schools, and future 

researchers. The results demonstrate that implementing guided writing 

techniques can significantly enhance students’ abilities to respond to simple 

daily life questions in writing. The following recommendations are 

proposed to support continued improvement in students’ writing skills: 

1. For English Teachers 

Teachers are encouraged to adopt guided writing as an instructional 

strategy to support young learners in developing their writing skills, 

especially in responding to simple daily life questions. The 

structured approach of modelling, guided practice, and scaffolding 

has proven effective in helping students understand sentence 

structure, improve grammatical accuracy, and expand vocabulary. 

Teachers should also provide consistent feedback and create a 

supportive environment that allows students to experiment with 

language without fear of making mistakes. Incorporating guided 

writing into regular classroom activities can gradually build 

students’ confidence and fluency in writing. 

2. For Schools 

School administrators should provide professional development 

opportunities for teachers to be trained in guided writing techniques. 

Given the positive impact demonstrated by this study, schools can 

support effective language instruction by integrating guided writing 

into the English curriculum at the elementary level. Additionally, 

schools should allocate time and resources, such as writing 

materials, visual aids, or sentence-building tools, to facilitate guided 

writing sessions, especially in contexts where students have limited 

access to learning support outside the classroom. 
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3. For Future Researchers 

Future researchers should explore guided writing in broader or more 

varied contexts. This may include different grade levels, diverse 

linguistic backgrounds, or integration with other language skills such 

as speaking or reading. Further studies might also investigate the 

long-term effects of guided writing or compare its effectiveness with 

other writing instruction methods. Moreover, research into how 

guided writing can be adapted for students with special educational 

needs or in technology-limited classrooms could provide valuable 

insights for inclusive education practices. 
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CHAPTER IV 

FINDINGS AND DISCUSSION 

 This chapter presents the research findings and discussion based on the data 

gathered during the investigation. The data was collected by the test, scoring 

rubric, and documentation. 

A. Data Presentation 

  The pre-test at the class was conducted in 4th grade at SDN 

Pameungpeuk 03 which is located at Sukasari, Pameungpeuk sub-district, 

Bandung district, West Java and the number of students being 42 students 

on 12nd February 2025. Then the post-test was conducted in 4th grade with 

the number of students was 42 students on 21st February 2025. In this 

chapter the researcher presents the obtained data of the students writing 

score. 

  This chapter contains the data the researcher collected on the 

students’ writing scores in the class, which were collected before and after 

the guided writing treatment. 

1. The Result of Reliability 

  In this study, the researcher employs construct validity to 

evaluate the scale based (Rohmi & Wahyuni, 2024) on theoretically 

derived hypotheses regarding the underlying concept or construct. 

This evaluation includes analyzing the relationship between the scale 

and other constructs, both similar ones to assess convergent validity 

and dissimilar ones to assess discriminant validity. Additionally, 

internal consistency is used to measure the extent to which the items 

in the scale reflect the same underlying concept and are well-

correlated with each other. This consistency is assessed using 

Cronbach’s alpha coefficient, a reliable measure that ensures the 
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average correlation among scale items, ranging from 0 to 1, with 

higher values indicating stronger reliability. The result of reliability 

in this study can be seen in this table: 

Table 4. 1 The result of reliability 

Cronbach’s 

Alpha 

Cronbach’s Alpha Based on 

Standardized Items 

N of Items 

0,889 0,895 16 

  The reliability analysis in this study was conducted using 

SPSS 27, employing Cronbach’s alpha to assess internal 

consistency. The analysis yielded a Cronbach’s alpha value of 0.895 

with 16 items, indicating good reliability. According to Pallant 

(2020), and (Nasir et al., 2024) it suggests a minimum acceptable 

reliability level of 0.7. This suggests that the items within the scale 

are correlated and consistently measure the same underlying 

construct. The results confirm that the instrument used in this study 

is reliable. Thus, the scale can be considered suitable for measuring 

the intended concept with consistency and accuracy. 

Table 4. 2 Grading Scale 

Total Score CEFR Level Performance Level 

57-64 A2 (Good Control) Excellent 

45-56 A1+ (Developing Control) Good 

30-44 A1 (Basic) Satisfactory 

0-29 Below A1 (Limited Control) Needs Improvement 

  The assessment instrument includes 16 test items that align 

with the Common European Framework of Reference for Languages 
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(CEFR) level descriptors at the A1 and A2 levels, emphasizing 

learners' ability to produce simple written responses using basic 

structures in familiar contexts. According to the Council of Europe 

(2020), learners at the A1 level are expected to write simple isolated 

phrases and sentences about themselves and their immediate 

surroundings, while A2 level descriptors highlight the ability to 

produce a series of simple phrases and sentences linked with basic 

connectors to describe aspects of daily life, personal experiences, 

and routines. 

  The 16 test questions used in this study were designed to 

reflect these communicative functions by focusing on producing 

responses to familiar, everyday questions using the simple present 

tense, a core grammatical structure emphasized at these proficiency 

levels. Each item evaluates critical components of early writing 

proficiency, including grammar (especially subject-verb agreement 

and the use of suffixes s/-es), vocabulary appropriateness, sentence 

organization, completeness, and spelling. By allocating a maximum 

of 4 points per item, the score of 64 provides a balanced and detailed 

measure of students' emerging writing skills across the A1–A2 

spectrum. 

  This approach aligns with the CEFR's action-oriented and 

learner-centered philosophy, which supports the development and 

evaluation of language performance based on real-world 

communicative tasks. The rubric and test content design ensure that 

learners' progress in acquiring essential language functions such as 

giving personal information, describing routines, and expressing 

simple opinions can be assessed in a structured yet pedagogically 

relevant manner. 

2. The Result of Pre-Test and Post-Test 
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Table 4. 3 The result of pre-test and post-test. 

No Pre-test Post-test 

Student Score Student Score 

1 S1 37 S1 62 

2 S2 15 S2 37 

3 S3 33 S3 50 

4 S4 21 S4 53 

5 S5 25 S5 61 

6 S6 28 S6 47 

7 S7 22 S7 37 

8 S8 13 S8 44 

9 S9 29 S9 60 

10 S10 38 S10 36 

11 S11 28 S11 52 

12 S12 14 S12 51 
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13 S13 28 S13 54 

14 S14 24 S14 57 

15 S15 25 S15 37 

16 S16 35 S16 61 

17 S17 6 S17 20 

18 S18 28 S18 37 

19 S19 29 S19 46 

20 S20 15 S20 25 

21 S21 15 S21 43 

22 S22 25 S22 52 

23 S23 16 S23 48 

24 S24 20 S24 40 

25 S25 24 S25 56 

26 S26 27 S26 53 
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27 S27 25 S27 49 

28 S28 5 S28 49 

29 S29 28 S29 61 

30 S30 39 S30 51 

31 S31 18 S31 52 

32 S32 28 S32 49 

33 S33 20 S33 40 

34 S34 27 S34 33 

35 S35 22 S35 60 

36 S36 19 S36 47 

37 S37 32 S37 53 

38 S38 20 S38 46 

39 S39 9 S39 30 

40 S40 26 S40 58 
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41 S41 32 S41 30 

42 S42 25 S42 58 

  Table 4.3 presents the writing scores of 42 students (labelled S1 to 

S42) collected through pre-test and post-test administered before and after 

the guided writing treatment. The data shows a clear upward trend in the 

students' writing performance following the implementation of guided 

writing.  

  A closer look at individual performances reveals notable progress 

among most students. For instance, Student S1 improved from a pre-test 

score of 37 to a post-test score of 62, while S5 rose from 25 to 61. The most 

significant gain was observed in S28, who moved from a very low pre-test 

score of 5 to an impressive 49 in the post-test, a 44-point increase. These 

patterns demonstrate that even students who initially struggled could make 

significant strides through structured guidance in writing. 

  However, the data also highlights a few exceptions. Students such 

as S10 and S41 experienced slight decreases in their scores, with differences 

of -2 points each. These outliers indicate that while the treatment was 

broadly effective, individual factors, such as motivation, attendance, or 

external challenges, may have influenced the outcomes for some learners. 

Nonetheless, the overall range of improvement (from -2 to 44 points) 

underscores the positive and transformative potential of guided writing 

when applied consistently in a classroom setting. 

B. Research Finding 

1. Statistical Summary of Learning Outcomes Before and After 

Intervention 
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CHAPTER III 

RESEARCH METHOD 

 This chapter consists of research design, the exploration of research 

methods encompasses the research design, populations and sample of the study. It 

also presents research instruments, data collection, data analysis dan technique of 

data analysis. 

A. Research Design 

 In this research, the researcher employed quantitative research. In 

quantitative research, a research problem is identified by the researcher 

based on field trends or the need to provide an explanation for an event. 

When a trend is described, it indicates that a study that aims to determine 

the general trend of responses from people and observe how this tendency 

varies among people is the most effective way to address the research 

problem (Creswell, 2012). 

 In Quantitative research, method which used Pre-Experimental 

Design. According to Creswell (2014) utilizing Pre-Experimental Designs 

involve a single group being studied and an intervention being given during 

the experiment; there is no control group in this design with which to 

compare the experimental group. In this experiment, the subject receives a 

treatment of some kind, after which the results are measured. Here is a table 

showing the design of the One-Group Pre-test-Post-test. 

Table 3. 1 One-Group Pre-test-Post-test Design 

Pre-test Treatment Post-test 

O₁ X O₂ 

Which are: 

O₁ is pre-test 
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X is treatment 

O₂ is post-test 

B. Place and Time of the Research  

 This research was conducted at SDN Pameungpeuk 03 located in Jl. 

Raya Banjaran No. 510, Sukasari, Kec. Pameungpeuk, Kab. Bandung Prov. 

Jawa Barat the second semester of the fourth-grade academic year 

2024/2025. 

C. Population and Sample  

1. Population  

 According to Creswell (2012), a population refers to a group 

of individuals sharing a common characteristic. This research’s 

population was the fourth-grade students of SDN Pameungpeuk 03 

consists 42 students.  

2. Sample 

 The term used for quantitative sampling is purposeful 

sampling, where researchers deliberately choose individuals and 

locations to gain insight into or comprehend the central phenomenon 

(Creswell, 2012). The criterion for selecting participants and sites is 

their potential to provide rich and valuable information (Patton, 

2002). The researcher opted for this technique as it was deemed 

suitable for application in a single class. The class was subjected to 

a pre-test prior to the implementation of the Guided Writing 

treatment and a post-test following its completion, with the objective 

of evaluating the learning outcomes achieved through the 

intervention. 
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D. Instrument 

 A tool used to measure, observe, or record quantitative data is called 

an instrument. The instrument may be a test, questionnaire, tally sheet, log, 

inventory, observational checklist, or assessment tool that is identified prior 

to data collection by the researchers (Creswell, 2012). Researchers employ 

tools to collect the data that covers the test, scoring rubric and 

documentation. 

1. Test 

 Quantitative research seeks to test the influence of the 

independent variable on the outcome or dependent variable. This test 

is conducted based on prior research findings that suggest the 

existence of such a relationship (Creswell, 2012). The study 

employed pre-test and post-test methods to assess the effectiveness 

of guided writing in helping fourth-grade elementary students 

respond to simple questions in daily life. These assessments were 

administered before and after the instructional intervention to 

evaluate changes in students' writing abilities and overall learning 

outcomes. The testing process was conducted twice: initially to 

measure baseline performance (pre-test) and subsequently to assess 

progress following the guided writing instruction (post-test). 

2. Scoring Rubric 

 To evaluate students’ writing performance in this study, the 

assessment follows the CEFR (Common European Framework of 

Reference for Languages) A1 and A2 levels. These levels were 

chosen because they align with the writing abilities of 4th-grade 

elementary students who are developing their basic English skills 

(Council of Europe, 2020). CEFR provides a structured approach to 

language assessment, making it a widely recognized and 

standardized framework. 
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 The A1 level focuses on students' ability to write simple 

sentences using basic vocabulary and familiar topics, while the A2 

level emphasizes writing coherent short texts with improved 

grammatical accuracy. Since this study measures students' ability to 

respond to simple questions in daily-life contexts using the simple 

present tense, these levels provide clear and relevant assessment 

criteria. The rubric evaluates students based on key aspects of 

writing, including grammar, response accuracy, organization, 

vocabulary use, completeness, and spelling. 

 The decision to use CEFR A1 and A2 levels ensures that 

students are assessed fairly and appropriately for their language 

development stage. Higher levels, such as B1 or B2, require more 

advanced writing skills, such as paragraph development and 

complex grammar, which may be beyond the capabilities of young 

learners. Therefore, using CEFR A1-A2 criteria allows for a more 

practical, structured, and objective evaluation of students’ guided 

writing skills as describe in this Table: 

Table 3. 2 Scoring Rubric 

Criteria A2 (4 

Points - 

Good 

Control) 

A1+ (3 

Points - 

Developing 

Control) 

A1 (2 

Points - 

Basic 

Control) 

Below A1 

(1 Point - 

Limited 

Control) 

Grammar & 

Tense 

Usage 

Uses the 

simple 

present 

tense 

consistently

, with few 

errors in 

Uses the 

simple 

present 

tense 

correctly in 

most cases, 

with minor 

Frequent 

errors in 

simple 

present 

tense, 

Very 

limited 

grasp of 

simple 

present 

tense, 

making 
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auxiliary 

verbs and 

verb 

endings. 

mistakes in 

verb forms. 

affecting 

clarity. 

responses 

difficult to 

understand. 

Response 

Accuracy 

Fully 

answers the 

question 

with a clear 

and 

complete 

response. 

Answers the 

question but 

may lack 

clarity or 

completenes

s. 

Partially 

answers the 

question, 

missing key 

information

. 

Does not 

properly 

address the 

question or 

response is 

unclear. 

Organizatio

n & 

Coherence 

Sentences 

are 

logically 

connected, 

forming a 

clear and 

structured 

response. 

Responses 

are 

somewhat 

connected 

but may be 

repetitive or 

slightly 

unclear. 

Some ideas 

are present 

but lack 

proper 

connection. 

Ideas are 

disorganize

d, making it 

hard to 

follow. 

Vocabulary 

& Context 

Uses a 

range of 

basic 

vocabulary 

correctly 

and 

appropriate

ly for daily-

Uses basic 

vocabulary 

correctly but 

has 

occasional 

awkward 

wording. 

Uses very 

simple 

vocabulary, 

sometimes 

inappropria

te or 

unclear. 

Limited 

vocabulary, 

making 

responses 

hard to 

understand. 
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life 

contexts. 

Completene

ss of 

Response 

 

Provides a 

full 

response 

with 

relevant 

details and 

examples. 

Provides an 

adequate 

response 

with some 

detail. 

Gives 

minimal 

response, 

lacking key 

parts. 

Gives 

incomplete 

or one-

word 

responses. 

Spelling & 

Punctuation 

No spelling 

or 

punctuation 

errors. 

Few minor 

errors that 

do not affect 

meaning. 

Some 

errors that 

slightly 

affect 

readability. 

Frequent 

errors, 

making it 

difficult to 

understand. 

3. Documentation 

 The researcher gathered various documents from the study 

site to collect data. These documents were utilized to describe the 

school's situation. The data collected in this study included: 

a. Photographs of the teaching and learning process in the 

classroom. 

b. Students' writing scores. 

Table 3. 3 Data Source, Instruments and Required Data 

No Data 

Source 

Instrument Required Data 
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1 Students Pre-test Evaluate students' writing skills before 

the intervention 

2 Students  Post-test Analyze students' writing skills after the 

intervention and assess the impact of the 

Guided Writing 

 

4. Validity and Reliability 

a. Validity 

 The validity of a scale refers to how accurately it 

measures what it is intended to measure. However, there is 

no single definitive indicator of a scale's validity. Validating 

a scale requires gathering empirical evidence regarding its 

use. 

 According to Pallant (2020), the primary types of 

validity discussed in research include content validity, 

criterion validity, and construct validity in the following: 

1) Content validity assesses how well a scale or measure 

represents the intended content domain. 

2) Criterion validity examines the correlation between 

scale scores and a specific, measurable criterion. 

3) Construct validity evaluates a scale based on 

theoretically derived hypotheses about the 

underlying concept or construct. This involves 

analyzing its relationships with other constructs, both 

similar (convergent validity) and dissimilar 

(discriminant validity). 

b. Reliability 
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CHAPTER II  

LITERATURE REVIEW 

A. Theological Literature 

1. The Concept of Writing 

 Writing is a fundamental skill that involves the ability to 

convey ideas, thoughts, and information through structured text. It 

is not only a means of communication but also a tool for learning 

and self-expression. In the context of writing, the process involved 

is a crucial element that significantly influences the quality of the 

written text (Masruroh et al., 2023). Writing plays a crucial role in 

language development, as it integrates other skills such as listening, 

speaking, and reading. According to Nation (2009), effective writing 

instruction should engage learners in three key areas: meaning-

focused use, language-focused learning, and fluency development. 

These components ensure that writing activities are purposeful, 

linguistically enriching, and geared toward building automaticity in 

producing coherent text. 

 In the context of elementary education, writing instruction 

must address real-life applications, such as filling forms, making 

lists, composing letters, note-taking, and engaging in academic 

writing. Each of these activities requires specific organizational and 

presentation techniques, which help learners structure their ideas 

clearly and effectively. This function is known as "writing to learn." 

Actually, writing to learn and learning to write play interdependent 

roles; writing is not only a technical skill but also a cognitive process 

involving planning, evaluating, and revising (Graham & Perin, 

2007). This process encourages critical thinking and problem-

solving, which are essential for academic and personal success. 
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 Moreover, writing is inherently connected to the learner’s 

ability to respond to specific prompts or questions, a skill that is 

particularly relevant for young learners. Teaching students to write 

complete and accurate responses to questions involves guiding them 

to restate the question in their answer, ensuring clarity and 

relevance. Such practices align with the goal of writing as a tool for 

effective communication in both academic and everyday contexts. 

 By focusing on writing as a multifaceted concept that 

encompasses purpose, process, and practical application, educators 

can better design instruction that meets the needs of learners. This 

approach aligns with the overarching aim of equipping students with 

the skills needed to communicate effectively and respond 

appropriately to the demands of daily life. 

2. The Concept of Guided Writing 

 In the words of Raimes (1983) the Guided Writing Strategy 

serves as a progression from controlled writing, describing guided 

composition as an extension of controlled composition. This 

approach aligns with Vygotsky's Social Constructivist Theory, 

which emphasizes scaffolding within the Zone of Proximal 

Development (ZPD) to enhance learning. According to Kozulin et 

al. (2003), learning is most effective when a "more knowledgeable 

peers," such as a teacher or peer, offers guidance during tasks that 

students cannot yet perform independently. Guided writing 

exemplifies this concept by breaking the writing process into 

manageable, scaffolded steps that help students develop grammar, 

vocabulary, and sentence construction skills.  

 Similarly, the sociocultural theory model described by 

Sabbah (2021) emphasizes that effective writing development relies 

on applying the "correct" methodology, wherein teachers not only 

assist students in becoming writers but also scaffold the writing 
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process itself. This notion complements guided writing's structured 

approach by reinforcing the idea that teachers actively shape the 

writing journey through targeted support. Together, these 

perspectives highlight how guided writing and scaffolded 

methodologies empower students to transition from guided learning 

to independent writing, ultimately building their confidence and 

competence as writers. 

 Furthermore, Nation (2009) emphasizes the need for writing 

instruction to encompass a range of practical uses, including filling 

forms, making lists, writing friendly and business letters, note-

taking, and academic writing. Each of these tasks involves specific 

conventions and organization, which deserve targeted attention 

during instruction. Guided writing serves as an effective strategy to 

address this need by providing meaning-focused, language-focused, 

and fluency-building activities. It ensures that learners develop skills 

relevant to their daily lives and academic or professional goals. 

 Guided writing facilitates this transition by creating 

structured opportunities for students to learn to write while also 

writing to learn (Sabbah, 2021). Through these scaffolded 

experiences, students not only gain technical writing skills but also 

deepen their cognitive understanding, enabling them to express 

increasingly complex ideas. Over time, this interdependence fosters 

both writing proficiency and the ability to use writing as a tool for 

learning and critical thinking. 

3. Impact of guided writing on Responding to Simple Questions in 

Daily-Life Contexts 

 Elementary students often face challenges in applying 

grammatical rules when constructing sentences. As stated by 

Graham & Perin (2007), young learners struggle with organizing 
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their thoughts, using correct grammar, and maintaining coherence in 

their writing. For fourth-grade students, responding to simple 

questions in daily-life contexts can be particularly challenging, as it 

requires understanding the rules of the simple present tense and 

applying them to form accurate responses. Issues such as the misuse 

of auxiliary verbs and verb suffixes further hinder their ability to 

communicate effectively in written form. 

 The ability to respond accurately to simple questions in 

daily-life contexts is a key aspect of language proficiency, 

particularly for young learners. This skill involves understanding the 

context of the question, applying the appropriate grammatical rules, 

and constructing clear and meaningful responses. Moreover, the 

conversational aspect of the writing conference fostered a supportive 

learning environment for students, enhancing their meta-awareness 

of writing processes and practices while also contributing to the 

development of their writing identities (Sabbah, 2021). In the case 

of 4th-grade students, this often requires mastery of the simple 

present tense, which is commonly used to describe routines, 

preferences, and facts. 

 Developing this ability involves not only understanding 

grammatical structures, such as the use of auxiliary verbs (e.g., "do," 

"have") and verb suffixes (e.g., "-s" for third-person singular), but 

also applying them in contextually appropriate ways. Here’s an 

expanded explanation that can be incorporated into your literature 

review regarding how to form grammatically correct responses 

using the simple present tense, focusing on subject-verb agreement, 

auxiliary verbs, and verb suffixes. The simple present tense is a 

fundamental grammatical structure used in daily communication, 

particularly when responding to simple questions about routines, 

facts, and general truths. However, young learners, including 4th-
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grade elementary students, often struggle with applying the correct 

subject-verb agreement, auxiliary verbs, and verb suffixes, leading 

to errors in sentence formation. Understanding these elements is 

essential for producing grammatically accurate responses. 

a. Subject-Verb Agreement in the Simple Present Tense 

 Subject-verb agreement refers to the grammatical 

rule that ensures the verb matches the subject in number and 

person. In the simple present tense, the verb form changes 

based on whether the subject is singular or plural: 

• Singular subjects (he, she, it, or singular nouns) 

require the base verb + -s/-es: 

− She plays soccer every weekend. 

− She play soccer every weekend. (incorrect) 

• Plural subjects (I, you, we, they, or plural nouns) use 

the base form of the verb: 

− They study English at school. 

− They studies English at school. (incorrect) 

 Errors in subject-verb agreement are common among 

elementary students, especially when they apply the third-

person singular -s rule inconsistently or generalize it to all 

subjects (e.g., I likes apples instead of I like apples). 

b. The Use of Auxiliary Verbs in the Simple Present Tense 

 Auxiliary verbs ("do" and "does") are used in 

negative statements and questions in the simple present 

tense. The presence of an auxiliary verb modifies the main 

verb, requiring it to return to its base form: 

• Affirmative Sentences (No Auxiliary Needed) 

Example: He eats breakfast at 7 AM. 
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• Negative Sentences (Use "do/does" + "not") 

− He does not eat breakfast at 7 AM. 

− He does not eats breakfast at 7 AM. (incorrect 

use of "-s") 

• Yes/No Questions (Use "do/does" at the Beginning) 

− Does she like ice cream? 

− Do they play football? 

− Does she likes ice cream? (incorrect verb 

form) 

 Students frequently overuse or omit auxiliary verbs 

in questions and negative sentences, often constructing 

errors such as She not like ice cream? instead of Does she 

not like ice cream? 

c. The Role of Verb Suffixes (-s, -es) in Simple Present Tense 

 The addition of verb suffixes (-s, -es) is a distinct 

feature of the third-person singular form. The rules for 

adding verb suffixes include: 

• Regular verbs: Add -s to most verbs. 

Example: He runs every morning. 

• Verbs ending in -ch, -sh, -x, -s, -o: Add -es instead of 

-s. 

Example: She watches TV every night. 

• Verbs ending in consonant + y: Drop "y" and add -

ies. 

− He studies English. 

− He studys English. (incorrect) 

 A common mistake among elementary students is 

forgetting the third-person singular marker (-s or -es) or 

applying it incorrectly to all subjects. For example, students 
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might write They watches TV instead of They watch TV due 

to overgeneralization. 

 

 By integrating these structured writing exercises, guided 

writing helps students overcome common grammatical challenges, 

leading to more accurate and confident responses in daily 

communication. As students' cognitive development progresses, 

their understanding of real-life situations becomes more nuanced 

and complex. This progression enables them to better grasp the 

context of questions and apply the grammatical structures needed for 

accurate responses. Guided writing, which provides structured 

prompts and scaffolds, supports this developmental stage by 

enhancing students' ability to construct grammatically correct and 

contextually appropriate answers. 

 By understanding students' developmental characteristics, 

educators can tailor guided writing activities to not only improve 

grammatical accuracy but also nurture critical thinking and language 

proficiency. The effective guidance aligned with students' cognitive 

growth fosters their potential and creates a learning environment that 

supports holistic development (Karuru et al., 2023). This alignment 

ensures that language instruction is both meaningful and impactful, 

equipping students with the skills to respond effectively in real-life 

communication scenarios. Additionally, guided writing enables 

teachers to monitor and control students’ writing activities, 

providing timely feedback and targeted support to address individual 

learning needs. 

B. Previous Researchers 

 To provide context for this study, it is essential to review relevant 

previous research. The following studies highlight key findings and trends 

in “Effectiveness of Guided Writing in responding simple questions in daily 
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CHAPTER I 

INTRODUCTION 

A. Background of the Study 

Writing in English is a fundamental language skill with broad applications 

across educational, communicative, and professional domains (Purba et al., 

2023; Rohmi & Wahyuni, 2024; Zekarias, 2023). It serves as a primary 

medium for expressing ideas and enhancing clarity in speech, presentations, 

and written interactions (Rashid et al., 2021; Yoel & Wibowo, 2023). 

Proficiency in writing not only strengthens students’ overall language 

competence but also equips them with critical communication skills 

essential for academic success, professional growth, and effective 

engagement in an increasingly interconnected global society (Husain et al., 

2021; Husna & Isna, 2024; Sahmadan & Hasan, 2023; Saputra, 2023).  

 Moreover, the teaching and learning process encompasses multiple 

interacting factors as students strive to achieve their goals and integrate new 

knowledge, skills, and behaviors thus broadening their learning 

opportunities (Gaffar et al., 2024; Setyantoko et al., 2023). Writing also 

functions as a bridge for students to express their thoughts. The teaching 

English to children at a young age is an effective method for them to 

comprehend and apply the English language (Widyawati et al., 2024). 

Despite its importance, achieving writing proficiency requires consistent 

practice and guided instruction to effectively develop the necessary skills 

(Afrezah et al., 2024; Gaffar et al., 2025; Setiyorini et al., 2020).  

 Grammar mastery, as a core component of language acquisition, 

plays a crucial role in students’ writing abilities (Sacal & Potane, 2023). 

Grammar facilitates the understanding of word forms, syntactic functions, 

and punctuation usage essential elements for constructing coherent 

sentences and paragraphs (Saengboon, 2022; Umukoro & Odey, 2020). For 
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Indonesian elementary school students, common challenges include 

constructing grammatically correct sentences and understanding English 

syntactic rules (Perlin et al., 2021). These difficulties often stem from 

limited exposure to English and insufficient emphasis on foundational 

grammar concepts in early learning stages (Kitila et al., 2023). Grammar 

proficiency, particularly in constructing basic sentences, enables students to 

produce accurate and meaningful responses to both written and oral prompts 

(Mukarromah & Suryanto, 2022; Rezi & Al Hafizh, 2020). 

 Accordingly, effective grammar instruction not only enhances 

students’ writing skills but also fosters their confidence and motivation to 

engage in English learning actively. Guided writing, as a structured 

instructional approach, effectively addresses these challenges. This 

pedagogical method involves step-by-step teacher support, enabling 

students to develop their writing skills gradually. The effectiveness of the 

techniques and strategies employed during the learning process significantly 

influences educational quality (Ruswandi et al., 2023). In other words, 

educators with a comprehensive understanding and careful planning are 

more likely to ensure the success of their instructional methods. 

 Through guided writing, students gain confidence in applying 

grammatical rules, such as the use of the simple present tense, which is 

essential for describing habitual actions, universal truths, and states of being 

(Listia & Febriyanti, 2020). Grasping the syntax of a language is essential 

for both understanding and expression (Ismahani et al., 2024). By fostering 

a structured learning environment, guided writing enhances both 

grammatical accuracy and students’ ability to communicate their ideas 

effectively. 

 However, observations in elementary classrooms implementing the 

Merdeka Curriculum reveal significant challenges in grammar 

comprehension. Common errors include the omission of -s/-es in verb 

conjugation, incorrect pluralization, and misapplication of auxiliary verbs 
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(Guswita, 2024). These difficulties indicate incomplete mastery of basic, 

simple present tense rules, which may hinder students’ ability to construct 

meaningful responses simple questions in daily life. Studies highlight that 

omission errors are persistent, suggesting students struggle to understand 

the grammatical rules underlying the use of “to be” and verb suffixes in the 

simple present tense (Agustina et al., 2024). The issue of university students 

having low English grammar skills despite years of prior study is complex 

and has several potential factors (Prihatini et al., 2024). Addressing these 

issues requires targeted intervention, such as guided writing, which teachers 

can start making a habit of as early as possible. Responding to simple 

questions in daily life is one method.  

 A structured grammar-focused approach is essential, with special 

attention to subject-verb agreement and appropriate use of auxiliary verbs 

(Gumelar & Bangkit, 2024). As found in Rohana & Harahap (2022), junior 

high school students, writes “My father buy a new car,” which should be 

“My father buys a new car,” this is an error in answering the question with 

the correct word order. This approach not only reinforces grammatical 

accuracy but also encourages active student engagement and self-reflection, 

ultimately enhancing their ability to compose contextually appropriate 

responses. 

 Specific presentation and organizational techniques help students 

articulate their ideas clearly and effectively. Furthermore, Nation (2009) 

emphasizes the need for writing instruction to include diverse practical uses, 

such as filling out forms, making lists, composing friendly and business 

letters, taking notes, and academic writing. These functions fall under 

“writing to learn.” In fact, writing to learn and learning to write are 

interdependent processes. Writing is not merely a technical skill but a 

cognitive process involving planning, evaluating, and revising (Graham & 

Perin, 2007). This process encourages critical thinking and problem-solving 

skills essential for academic and personal success. 
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 As Raimes (1983) states, guided writing serves as a progression 

from controlled writing, where guided composition is viewed as an 

extension of controlled composition. This approach aligns with Vygotsky’s 

Social Constructivist Theory, which emphasizes scaffolding within the 

Zone of Proximal Development (ZPD) to enhance learning. According to 

Kozulin et al. (2003), learning is most effective when “more knowledgeable 

peers,” such as teachers or classmates, provide guidance during tasks that 

students cannot yet complete independently. Guided writing exemplifies 

this concept by breaking the writing process into manageable and structured 

steps, supporting students in developing grammar, vocabulary, and sentence 

construction skills. 

 Similarly, the sociocultural model described by Sabbah (2021) 

underscores that the development of effective writing relies on applying 

“appropriate” methodologies, where teachers not only support students as 

writers but also shape the writing process itself. This idea complements the 

structured nature of guided writing by reinforcing that teachers actively 

shape students’ writing journeys through targeted support. At the same time, 

this perspective highlights how guided writing and structured methodology 

empower students to transition from supported learning to independent 

writing, ultimately building their confidence and competence as writers. 

 According to Rusdin (2022) and Muliyati et al. (2024), students who 

struggle with the simple present tense are not limited to younger students; 

they can also struggle at higher educational levels. This proves that there are 

also many mistakes when answering simple questions in daily life. This skill 

involves understanding the context of the question, applying appropriate 

grammatical rules, and constructing clear and meaningful responses. 

Furthermore, the conversational aspect of writing conferences fosters a 

supportive learning environment for students, enhancing their 

metacognitive awareness of the writing process while also contributing to 

their writer identity development (Graham & Perin, 2007). For fourth-grade 



 

 

5 

 

students, this often entails mastering the simple present tense, commonly 

used to describe routines, preferences, and facts. Developing this skill 

requires not only understanding grammatical structures such as the use of 

auxiliary verbs (e.g., “do,” “have”) and verb suffixes (e.g., “-s” for third-

person singular) but also applying them appropriately in context. 

B. Research Problem 

 Based on the background of the study above, the researcher 

intentionally stated the problem of the study as follows: "How effective is 

guided writing in improving 4th-grade elementary students' ability to 

respond to simple questions in daily-life contexts using the simple present 

tense?" 

C. Objective of the Study 

 Regarding the statement of the research problem, this study is aimed 

at investigating: "The effectiveness of guided writing in improving 4th-

grade elementary students' ability to respond to simple questions using the 

simple present tense, with a focus on understanding and applying basic 

grammatical rules, including the use of auxiliary verbs and verb suffixes in 

daily-life contexts." 

D. Benefits of the Research 

 This research aims to provide various benefits, including advantages 

for the 4th-grade students, their English teachers, and future researchers. 

1. Theoretical Benefits 

a. For Teachers 

This research will provide teachers with a deeper understanding 

of how guided writing can address grammatical challenges 

faced by students, particularly in the application of the simple 
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present tense. It can help refine teaching strategies and foster a 

more effective learning environment. 

b. For Students 

The research will help students improve their writing skills, 

particularly by enhancing their understanding of grammar rules. 

This, in turn, will boost their confidence in constructing written 

responses to daily-life questions. 

c. For Future Researchers 

This study lays a foundation for further research on guided 

writing as an effective teaching method for improving grammar 

comprehension, particularly in elementary education. It will 

serve as a valuable reference for future studies focused on 

grammar errors, instructional strategies, and the impact of 

guided writing on language acquisition. 

2. Practical Benefits 

a. For Teachers 

The findings will provide practical recommendations for 

implementing guided writing in the classroom to enhance 

students’ grammatical accuracy and communication skills. 

b. For Students 

By focusing on grammar and structured writing, students will 

gain confidence in responding to simple questions, improving 

their communication skills in real-life situations. 

c. For Future Researchers 

This research will assist future scholars in developing more 

effective strategies for teaching grammar and writing, 
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contributing to the broader field of second language acquisition 

and English instruction. 
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ABSTRACT 

 

 This study delves into the effectiveness of guided writing in enhancing 

fourth-grade students’ ability to respond to simple questions in daily-life contexts. 

Using a pre-experimental design with a one-group pre-test and post-test, the 

research was carried out at an elementary school in Pameungpeuk Bandung with 42 

participants. The results demonstrated a significant improvement in students’ 

writing skills. In the post-test, 21.4% of students reached an excellent classification, 

and 45.2% achieved a reasonable classification, a marked improvement from the 

pre-test, where none had done so.  

 Students also showed better grammatical accuracy, sentence organization, 

vocabulary use, and confidence in writing. Guided writing emerged as a practical 

instructional approach, equipping young learners with the tools to strengthen their 

grammar, coherence, and motivation in writing. These findings underscore the 

practical implications of structured writing instruction, which can significantly 

enhance students’ ability to communicate effectively in written English and it 

begins with effectively respond to simple questions in daily-life. 

Keywords: Guided writing, Writing Skills, Elementary students, Grammar, 

Sentence coherence 
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