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[bookmark: _Toc241072028]1.1 Background
	Generative artificial intelligence (GenAI) has found its way into education remarkably fast over the past few years, moving from a novel experiment to something teachers now build into their everyday practice. Data from the RAND American Educators Panels show that only about 25 percent of K-12 teachers in the United States used AI for lesson planning or instruction in the 2023-2024 school year. A year later that figure had more than doubled to 53%, a jump of over fifteen points in a very short span (Doss et al., 2025).The same survey found that teachers at higher grade levels tended to adopt AI more readily than elementary school teachers, likely because their instructional tasks involve heavier text work. Indonesia shows a similar pattern. Helmiatin et al. (2024) found that more than half of lecturers at public universities in Indonesia had already worked generative AI tools such as ChatGPT into their academic activities, a sign that GenAI is shifting from an experimental add-on to a routine part of how education gets done. 
	Still, just because AI tools are easy to access does not mean educators actually use them in their teaching. Kong et al. (2024) looked at 367 primary and secondary school teachers in Hong Kong and found that their intention to use generative AI had more to do with self-efficacy and subjective norms than with mere access to the technology. Teachers who felt more capable and who sensed stronger support from colleagues were more inclined to intend to adopt AI in their teaching. This matters a great deal for pre-service teachers, since their teaching practicum is the first real bridge between theoretical knowledge and actual classroom practice. It is during this stage that pre-service teachers are likely to form their intention to use instructional technology, including generative AI, before they ever step into the profession formally. Behavioural intention, then, is a key predictor of whether these future teachers will end up weaving generative AI into their teaching once they are on the job. 
These challenges show up even more clearly in the Indonesian context. A national survey of 349 K-12 teachers found that AI use varied considerably depending on subject area and school level (Aisyah et al., 2026). Language teachers reported using AI the least compared to teachers of other subjects, and senior high school teachers used it less consistently than elementary school teachers did. A mixed-method study of 200 pre-service English teachers in Indonesia adds another layer to this picture: while these pre-service teachers were operationally competent in using AI applications, they struggled to evaluate AI-generated information critically and to factor in ethical considerations when applying these tools in educational settings (Febriyanti et al., 2026). Altogether, these findings point to pre-service EFL teachers, particularly those who have already completed their teaching practicum, as a group that matters but has rarely been studied, making their behavioural intention to use generative AI well worth a closer look. 
The Theory of Planned Behaviour (TPB) has been used fairly widely to study behavioural intention toward generative AI, yet its application in this particular area remains limited. Chapman et al. (2026) examined how attitude, subjective norm, and perceived behavioural control shaped Australian in-service teachers’ intention to use generative AI through a TPB lens, and Mnguni et al. (2025) applied the same framework to pre-service science teachers in South Africa. Neither study, however, looked at English language teacher education or the Indonesian setting. Most previous studies involving EFL participants, meanwhile, have leaned on other theoretical frameworks altogether: Kong et al. (2024) drew on the Technology Acceptance Model, Werdiningsih et al. (2024) explored Indonesian master’s students’ experiences using ChatGPT for academic writing without addressing behavioural intention, and Karaduman (2025) focused on pre-service EFL teachers’ AI literacy and competency rather than the psychological factors behind their intention. As far as the researcher is aware, no study has yet applied TPB to examine Indonesian pre-service EFL teachers’ behavioural intention to use generative AI after completing their teaching practicum. 
TPB offers a good fit for closing this gap, since it frames behavioural intention through multiple psychological and social factors rather than through perceptions of the technology alone. Ajzen (1991) proposed that behavioural intention rests on three main constructs: attitude toward the behaviour, subjective norm, and perceived behavioural control. In this study, attitude refers to how pre-service EFL teachers evaluate generative AI as a teaching resource; subjective norm refers to the influence of lecturers, supervising teachers, and peers encountered during the teaching practicum; and perceived behavioural control refers to how confident they feel about using generative AI successfully in their future English language classrooms. TPB suits pre-service teachers particularly well, since they are still shaping their professional identity, and the model accounts for both social influence and people’s sense of their own capability rather than focusing mainly on perceived usefulness and ease of use, as technology acceptance models tend to do. 
This study is expected to contribute on both a theoretical and a practical level. Theoretically, it extends the Theory of Planned Behaviour to Indonesian pre-service EFL teachers who have completed their teaching practicum, a group that previous generative AI research has largely overlooked. Practically, the findings are meant to inform English teacher education programs on how to design coursework and practicum experiences that better prepare future teachers to use generative AI effectively and responsibly in language teaching. By identifying which psychological factors most strongly shape behavioural intention, the study may also help teacher educators develop targeted strategies for building confident, informed AI integration before pre-service teachers enter the profession.
	
[bookmark: _Toc241072029]1.2 Research Question
1. How does attitude toward the use of generative AI influence pre-service EFL teachers' behavioural intention to use generative AI?
2. How does subjective norm influence pre-service EFL teachers' behavioural intention to use generative AI?
3. How does perceived behavioural control influence pre-service EFL teachers' behavioural intention to use generative AI?
4. How do attitude, subjective norm, and perceived behavioural control simultaneously influence pre-service EFL teachers' behavioural intention to use generative AI?
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1. This study aims to examine the effect of attitude toward the use of generative AI on pre-service EFL teachers' behavioural intention to use generative AI. 
2. This study aims to examine the effect of subjective norm on pre-service EFL teachers' behavioural intention to use generative AI. 
3. This study aims to examine the effect of perceived behavioural control on pre-service EFL teachers' behavioural intention to use generative AI. 
4. This study aims to examine the simultaneous effect of attitude, subjective norm, and perceived behavioural control on pre-service EFL teachers' behavioural intention to use generative AI.

[bookmark: _Toc241072031]1.4 Significance of the Research
There are two types of significance in this study: theoretical significance and practical significance.
1.4.1 Theoretical Significance
This study adds to the application of the Theory of Planned Behaviour (TPB) by looking at the behavioural intention of pre-service EFL teachers who have already completed their teaching practicum. Previous research on generative AI adoption has covered teachers and pre-service teachers in various educational settings, but studies focusing specifically on pre-service EFL teachers in Indonesia are still scarce. This study therefore offers empirical evidence on how well TPB explains pre-service EFL teachers’ intention to use generative AI in English language teaching.
It also adds to the growing body of literature on generative AI in EFL teacher education by focusing on pre-service teachers’ behavioural intention to use generative AI in language teaching. The findings are meant to enrich the existing evidence on AI adoption in English language teacher education and to give future studies a foundation for examining how prospective English teachers take up and integrate generative AI.
1.4.2 Practical Significance
Practically, this study is expected to provide useful insights for those involved in English language teacher education. The practical significance of the study is presented in the following aspects.
1.4.2.1 For Pre-Service EFL Teachers
The findings of this study are meant to help pre-service EFL teachers understand the psychological factors behind their behavioural intention to use generative AI in their future teaching.
1.4.2.2 For English Teacher Education Programs
The findings may serve English teacher education programs as a reference point for designing courses and practicum activities that better prepare future teachers to bring generative AI into English language teaching.
1.4.2.3 For Future Researchers
This study is meant to serve as a reference for future research on generative AI adoption, particularly studies that apply the Theory of Planned Behaviour in other educational contexts.
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