[bookmark: _Toc234314570]CHAPTER I 
INTRODUCTION
This chapter presents the research description. It involves the background of the study, the statement of the problem, the objective of the study, the scope and limitations, and the significance of the study.
[bookmark: _Toc234314571]Background of The Study
Writing in English as a Foreign Language is one of the most demanding language skills because learners must transform ideas into grammatically acceptable written forms (Brown, 2000; Corder, 1981). In recount text writing, this challenge becomes more visible because students are required to tell past experiences in chronological order while also using appropriate past tense forms, sentence patterns, and cohesive devices (Nadia, 2024; Poejilestari, 2020). 
The problem is not merely that students have limited vocabulary, but that they must control word formation and sentence construction at the same time (Fromkin et al., 2018; Yule, 2020). When learners write sentences such as ‘I go to school yesterday’ or ‘She studying English last night’, the errors reveal difficulties in using English morphology and syntax accurately. Such errors are a natural part of language development and provide valuable information about learners' interlanguage systems (Ellis, 1997) (Selinker, 1992).  Learner errors are also treated as evidence of developing competence in second language acquisition because they reveal systematic stages in interlanguage development (Corder, 1967; Gass & Selinker, 2008; Lightbown & Spada, 2013; Saville-Troike, 2012). The interlanguage perspective also clarifies that learner language has its own temporary system during development (Selinker, 1972).
The theoretical problem underlying this study is that many error analysis studies classify learner errors directly into surface categories without first separating the linguistic area of the error (Corder, 1981; Saputra, 2022). Surface Strategy Taxonomy is useful for classifying whether an error is omission, addition, misformation, or misordering, but it does not by itself explain whether an error belongs to morphology or syntax (Dulay et al., 1982; Yule, 2020). For this reason, this study adopts a two-stage analytical model. The first stage uses George Yule's explanation of morphology and syntax to determine whether the error affects word formation or sentence structure. The second stage uses Surface Strategy Taxonomy by Heidi Dulay, Marina Burt, and Stephen David Krashen to classify the visible form of the error (Dulay et al., 1982; Yule, 2020). This position is consistent with non-contrastive error analysis, which views learner errors as internally patterned rather than merely caused by the first language (Richards, 1971; Richards, 1974; James, 1998).
Recent studies have shown that English as a Foreign Language learners frequently produce grammatical errors in writing. Research on recount texts often reports problems in the use of past tense, verb forms, singular and plural nouns, articles, auxiliary verbs, subject and verb agreement, word order, and sentence structure. These findings indicate that learners' written production can be examined through the relationship between morphology and syntax. Recount texts are particularly suitable for such analysis because they require the use of past tense verbs, action verbs, time expressions, chronological connectors, and coherent sentence sequences. Therefore, recount writing provides a rich source of data for studying how students handle English word forms and sentence structures (Azis, 2021; Nadia, 2024; Poejilestari, 2020).
Previous research has also used Surface Strategy Taxonomy to analyze students' grammatical errors (Saputra, 2022). Such studies have commonly found that misformation and omission appear frequently in students' writing, especially when learners struggle with tense markers, auxiliary verbs, articles, and sentence elements (Nadia, 2024; Poejilestari, 2020). However, the use of Surface Strategy Taxonomy alone may create an analytical gap. For example, the sentence ‘I did not went to school’ can be classified as addition because the learner adds a past form after did not. At the same time, it is also a morphological error because the problem concerns the form of the verb. Without a prior morphological and syntactical distinction, the analysis may explain the surface form of the error but not the linguistic area affected by the error (Dulay et al., 1982; Yule, 2020).
Studies on morphology and syntax in learner writing provide an important foundation for this article. Morphological analysis concerns the forms of words and morphemes, including tense markers, plural markers, possessive markers, and other inflectional forms. Syntactical analysis concerns the arrangement of words into phrases, clauses, and sentences. These two linguistic areas are related, but they are not identical. A wrong verb form may be morphological, while a wrong arrangement of auxiliary and subject may be syntactical. Therefore, a study that claims to analyze morphological and syntactical errors must provide a theoretical basis for distinguishing these two areas before applying an error taxonomy (Fromkin et al., 2018; Yule, 2020). Linguistic descriptions of word structure and sentence structure are therefore necessary before an error taxonomy is applied to student writing (Fromkin et al., 2018; Yule, 2020).
The gap this study addresses is the need for a clearer analytical bridge between linguistic theory and error classification. Some previous studies identify grammatical errors in general, while others classify errors using the Surface Strategy Taxonomy. The present study combines both directions by using George Yule's morphology and syntax as the foundation for identifying the linguistic area of the error and Surface Strategy Taxonomy as the foundation for classifying the form of the error. This combination prevents the analysis from treating all errors as the same type of grammatical deviation. It also allows the researcher to show whether learners' problems are more dominant at the level of word formation or sentence structure (Dulay et al., 1982; Saputra, 2022; Yule, 2020).
The empirical gap also appears in the context of writing recount texts. Recount texts have distinctive linguistic features, particularly the use of the past tense and a chronological sequence. Because students often write about personal experiences, the genre requires them to use verbs that refer to past actions and sentences that connect events logically. If students fail to use past-tense forms, plural markers, auxiliary verbs, or correct word order, their recount texts become less accurate and less effective. A two-stage error analysis can therefore provide more precise information for teachers because it shows both the linguistic area and the surface category of the error (Nadia, 2024; Poejilestari, 2020). Genre-based writing studies also show that learners need explicit awareness of how texts are staged, organized, and realized through grammar (Hyland, 2003; Hyland, 2007; Nunan, 2003).
Based on this gap, the present study addresses two research questions. First, it asks what types of morphological and Syntactical errors are observed in the writing of recount texts by students learning English as a Foreign Language, based on George Yule's principles of morphology and syntax. Surface Strategy Taxonomy. Second, it asks which type of morphological and syntactical error occurs most frequently in students' recount text writing based on Surface Strategy Taxonomy. The novelty of this research lies in its two-stage analytical model: identifying errors as morphological or syntactical before classifying them into omission, addition, misformation, and misordering (Dulay et al., 1982; Yule, 2020).
[bookmark: _Toc234314572]Statement of The Problems
Based on the background of the study, the problems of this research are formulated as follows:
1. What types of morphological and syntactical error are found in English as a Foreign Language students’ recount text writing based on Morphology and Syntax theory and Surface Strategy Taxonomy?
2. Which type of morphological and syntactical error occurs most frequently in English as a Foreign Language students’recount text writing based on Surface Strategy Taxonomy?
[bookmark: _Toc234314573]Objective of The Study
The present study analyzes morphological and syntactical errors in English as a Foreign Language (EFL) students' recount text writing. The objectives of the study are as follows:
1. To identify and classify the types of morphological and syntactical errors in EFL students’ recount text writing, utilizing Morphology and Syntax theory as well as the Surface Strategy Taxonomy.
2. To determine the most frequently occurring types of morphological and syntactical errors in EFL students’ recount text writing according to the Surface Strategy Taxonomy.
[bookmark: _Toc234314574]Scope and Limitations
This study focuses on analyzing morphological and syntactical errors in the written recount texts of English as a Foreign Language (EFL) learners. The analysis is based on George Yule's theory of morphology and syntax to identify the linguistic domain of each error and on the Surface Strategy Taxonomy proposed by Dulay, Burt, and Krashen to classify the errors into omission, addition, misformation, and misordering.
The data for this study consist of 37 written recount texts produced by Grade X-12 students at SMAN 9 Garut. The analysis is restricted to students' written work and does not address other English language skills such as speaking, listening, or reading. The scope is limited to identifying, classifying, and describing the types and frequencies of morphological and syntactical errors present in the students' writing. The study does not explore the underlying causes of these errors, learners' cognitive processes, or the influence of the students' first language. Consequently, the findings are specific to the participants, the text genre, and the research context, and should not be generalized to all EFL learners.
[bookmark: _Toc234314575]Significance of The Study
This study aims to offer both theoretical and practical contributions to the field of English language teaching and learning.
1. Theoretical Significance
Theoretically, this study contributes to the field of English language education, particularly in the area of error analysis. It provides a clearer understanding of morphological and syntactical errors in English as a Foreign Language (EFL) learners’ written recount texts by combining George Yule’s theory of morphology and syntax with the Surface Strategy Taxonomy proposed by Dulay, Burt, and Krashen. The findings are expected to enrich previous studies on error analysis and serve as a reference for future researchers interested in morphology, syntax, and EFL writing.
2. Practical Significance
a. For English Teachers
This study is expected to help English teachers identify the common morphological and syntactical errors made by students in writing recount texts. The findings may be used to design more effective teaching strategies, provide appropriate corrective feedback, and develop instructional materials that focus on students’ grammatical difficulties.
b. For Students
This study is expected to increase students’ awareness of common morphological and syntactical errors in English writing. By understanding these errors, students are expected to improve their grammatical accuracy and develop better writing skills, particularly in writing recount texts.
c. For Future Researchers
This study is expected to serve as a reference for future studies related to morphological and syntactical error analysis. Future researchers may expand this study by investigating different text genres, educational levels, or additional linguistic aspects, or by exploring the factors that contribute to students’ errors.

CHAPTER I    INTRODUCTION   This chapter presents the research description. It involves the background of the study,  the statement of the problem, the objective of the study, the scope and limitations, and the  significance of the study.   Background of The Study   Writing in English as a Foreign Language is one of the most demanding  language skills because learners must transform ideas into grammatically acceptable  written forms  (Brown, 2000; Corder, 1981) . In recount text writing, this challenge  becomes more visible because students are required to tell past experiences in  chronological order while also using appropriate past tense forms, sentence patterns,  and cohesive devices  (Nadia, 2024; Poejilestari, 2020) .    The problem is not merely that students have limited vocabulary, but that they  must control word formation and sentence construction at the same time  (Fromkin et  al., 2018; Yule, 2020) . When learners write sentences such as ‘I go to school yesterday’  or ‘She studying English last night’, the errors reveal difficulties in using English  morphology and syntax accurately. Such errors are a natural part of language  development and provide va luable information about learners' interlanguage systems  (Ellis, 1997)   (Selinker, 1992).  Learner errors are also treated as evidence of developing  competence in second language acquisition because they reveal systematic stages in  interlanguage  development (Corder, 1967; Gass & Selinker, 2008; Lightbown & Spada,  2013; Saville - Troike, 2012). The interlanguage perspective also clarifies that learner  language has its own temporary system during development (Selinker, 1972).   The theoretical problem underlying this study is that many error analysis studies  classify learner errors directly into surface categories without first separating the  linguistic area of the error  (Corder, 1981; Saputra, 2022) .  Surface Strategy Taxonomy  is useful for classifying whether an error is omission, addition, misformation, or  misordering, but it does not by itself explain whether an error belongs to morphology  or syntax  (Dulay et al., 1982; Yule, 2020) . For this reason, this study adopts a two - stage  analytical model. The first stage uses George Yule's explanation of morphology and  syntax to determine whether the error affects word formation or sentence structure. The  second stage uses Surface Strategy T axonomy by Heidi Dulay, Marina Burt, and  Stephen David Krashen to classify the visible form of the error  (Dulay et al., 1982; Yule, 

