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1. [bookmark: _Toc229030610]Grammar in English Learning
[bookmark: _Hlk228999412]English is a global language and plays an important role to be mastered, as it is used as the primary language in many countries and as a second language that must be learned in former British colonies (Maduwu & Pd, 2016). In the era of globalization, proficiency in English has become increasingly important, particularly in supporting various activities such as education, international trade, and the workplace. Therefore, the ability to use English is a crucial skill that needs to be possessed and developed by the younger generation, especially students. In line with the importance of mastering English, understanding grammar becomes a fundamental aspect that must be acquired so that students can use the language accurately and effectively.
[bookmark: _Hlk228999441]Grammar is a system of rules that governs how words are arranged into meaningful and understandable sentences. In learning English, grammar is a fundamental component that students must master because it includes structures, patterns, and functions of language in conveying meaning appropriately. According to (Marnina et al., 2026), grammar is a set of rules that regulates the use, formation, and relationships between words in a language, both in spoken and written forms, thus forming meaningful sentence structures. Therefore, mastery of grammar greatly influences students’ communication skills, both orally and in writing. As stated by (Andriani et al., 2021), English grammar is considered a primary guideline that plays an important role in supporting the effective learning of English.
[bookmark: _Hlk228999524]In the context of EFL (English as a Foreign Language) learning, grammar plays a crucial role but also becomes one of the main sources of difficulty for students. As stated by (Darohim, 2020), learning a foreign language is not only about understanding the language itself but also about evaluating how well learners can use grammatical structures correctly in various contexts. Differences between Indonesian as the first language and English as the target language often lead to errors. The complex structure of English, particularly in aspects such as tenses, voice, and agreement, does not always align with the relatively simpler structure of Indonesian. As a result, students often face difficulties when forming sentences that follow English grammatical rules. These challenges are influenced by several factors, including the interference of their first language, Indonesian (Bochari et al., 2020).
In language learning studies, students’ errors are not always viewed as failures but rather as part of the learning process. As stated by (Ellis, 1997), language errors can be categorized into global errors, which affect the overall sentence structure and make it difficult to understand, and local errors, which only affect certain parts of a sentence and do not significantly hinder comprehension. Therefore, through the Error Analysis approach, errors can be examined to identify their types, sources, and patterns. The results of such analysis are essential for teachers in determining more effective and appropriate teaching strategies.
From a pedagogical perspective, English language teaching in Indonesia focuses on communicative functions, while grammar is often taught indirectly and is easier to understand when students have mastered their first language (Andriani et al., 2021). Therefore, teaching methods also influence students’ ability to understand and use grammar. Instruction that emphasizes memorization of rules without context tends to make it difficult for students to apply grammar in real communication. In contrast, contextual approaches that emphasize the function and use of language in real situations have proven to be more effective in improving students’ understanding.
Based on the explanation above, it can be concluded that grammar is an essential component in learning English, functioning not only as a set of linguistic rules but also as a foundation for building students’ communication skills. Although English teaching in Indonesia emphasizes communicative functions, grammar mastery remains a crucial aspect that cannot be overlooked. The various errors made by students, both global and local, indicate a gap in their understanding of language structures, influenced by both internal and external factors, including first language interference. Therefore, through the Error Analysis approach and the implementation of contextual teaching methods, these errors are expected to be minimized so that students’ ability to use grammar, especially in more complex contexts, can improve optimally.
According to (Darmawan & Hadi, 2020), one aspect of grammar that often causes errors is the use of passive voice. In English, passive sentences follow a specific pattern, namely the use of “to be” adjusted to the tense, followed by the past participle (V3), and optionally including the agent introduced by the word “by.” However, in practice, many students are not able to apply this pattern correctly. The errors that occur indicate that students’ understanding of passive structures is still superficial and has not yet reached a deeper level of comprehension.
Errors in the use of passive voice are not only caused by a lack of mastery of rules but also by the influence of the first language (L1). Indonesian does not recognize verb changes based on time and does not require the use of past participle forms in passive sentences. This encourages students to transfer Indonesian patterns into English, which ultimately results in errors. (Ellis et al., 2020) explain that errors in second language acquisition may occur due to negative transfer from the first language as well as inappropriate generalization of second language rules.
In addition, grammar mastery is closely related to students’ writing skills. In academic writing, passive voice is often used to emphasize processes or results and to maintain objectivity. When students do not fully understand passive structures, they tend to avoid using them or use them incorrectly, which affects the quality of their writing.
Based on the explanation above, it can be concluded that errors in the use of passive voice are an important phenomenon to be studied in English language learning. Therefore, this study aims to analyze the grammatical errors made by students in constructing passive sentences at SMA Istiqamah and to identify the factors that cause these errors. The results of this study are expected to contribute to the development of more effective grammar teaching strategies.
Overall, grammar is not only a linguistic component that needs to be learned but also a crucial foundation for successful communication in a foreign language. Mastery of grammar helps students understand texts, express ideas, and respond to information more clearly. Therefore, errors in grammar use, particularly in passive voice, need to be analyzed to determine their causes and to develop appropriate teaching strategies.
a. Grammatical Errors
Grammatical errors are mistakes that occur when speakers or writers do not follow the established rules of grammar. In learning English as a Foreign Language (EFL), these errors can indicate the extent to which students understand English language structures. According to (Dulay et al., 1982), grammatical errors are deviations from grammatical rules that affect sentence formation. These errors may include incorrect tense usage, inappropriate verb forms, omission of essential sentence elements, or improper sentence structure.
The errors made by students are not only caused by a lack of understanding of grammatical rules but are also influenced by their first language, the tendency to overgeneralize rules, and less effective teaching methods. In learning passive voice, errors often occur in the use of to be, past participle forms, and sentence arrangement. These errors can affect clarity of meaning and students’ communicative ability. Therefore, error analysis is essential to identify patterns of students’ difficulties and improve teaching practices in the classroom.
b. Types of Errors
(Dulay et al., 1982) classify errors into four types: omission, addition, misformation, and misordering. This classification helps identify the forms of errors commonly made by students.

· Omission
This error occurs when students omit an essential part of a sentence. According to (Putri, 2015), omission errors occur when elements that should appear in a grammatically correct sentence are absent. In general, the two most common forms are the omission of content words and grammatical elements such as morphemes. In passive sentences, the omitted elements are usually to be or the past participle. This indicates that students have not fully understood the structure of passive voice.
· Addition
This error occurs when students add unnecessary elements to a sentence. It is usually caused by confusion or the excessive application of grammatical rules.
· Misformation
This error occurs due to the use of incorrect word forms, especially in past participles. It shows that students still have difficulty understanding verb forms in English.
· Misordering
This error occurs when the arrangement of words in a sentence does not follow English grammatical rules. Although the words themselves may be correct, their order makes the sentence unnatural or difficult to understand.
By understanding these types of errors, teachers can more easily identify which aspects of instruction need improvement.
c. Error Taxonomy
(Richards, 1971) divides errors into two types: interlingual errors and intralingual errors. This classification helps identify the causes of the errors made by students.
Interlingual errors occur due to the influence of the students’ first language (Indonesian) on their use of English. Students often apply Indonesian language patterns when constructing English sentences, resulting in errors.
Meanwhile, intralingual errors occur because students have not yet fully mastered English grammatical rules. These errors usually arise from overgeneralization of rules or incomplete understanding of the target language.
Both types of errors are a natural part of the language learning process. Therefore, by understanding the sources of errors, teachers can determine more effective teaching methods that suit students’ needs.
In conclusion, grammar is a fundamental component of English language learning because it serves as the basis for constructing accurate and meaningful sentences. Mastery of grammar enables students to express ideas clearly, both orally and in writing. However, in practice, many students still experience difficulties in understanding and consistently applying grammatical rules.
[bookmark: _Hlk228999664]This indicates that learning grammar requires not only theoretical understanding but also continuous and contextual practice. One aspect of grammar that often causes difficulties for students is the use of specific sentence structures that involve particular rules, such as changes in verb forms and sentence arrangement. Therefore, it is important to examine one of these structures in greater depth, namely passive voice, which is an essential part of students’ English language proficiency.
2. [bookmark: _Toc229030611][bookmark: _Hlk196607124][bookmark: _Hlk192250717]Passive Voice
a. Definition of Passive Voice
[bookmark: _Hlk228999719]Passive voice is one of the grammatical structures in English used to shift the focus of a sentence from the doer of the action (agent) to the receiver of the action (object). According to (Putri, 2015), passive voice is a verb structure in which the subject functions as the receiver of the action. In passive sentences, the subject does not act as the doer but rather as the entity affected by the action. This shift in focus aims to emphasize the result or process of an action rather than who performs it. For example, in the sentence “The book was read by the student,” the main focus is on “the book” as the object receiving the action, not on “the student” as the agent. Thus, passive voice provides variation in presenting information and allows speakers or writers to adjust emphasis according to their communicative purpose.
According to (Azar & Hagen, 2016), passive voice is formed using the pattern Subject + to be + past participle (V3) and may be followed by the agent introduced by the word “by.” This pattern must be adjusted to the tense used in the active sentence, making an understanding of the changes in the form of “to be” very important. This structure is generally used to emphasize the action or result rather than the doer, especially when the agent is unknown, irrelevant, or intentionally omitted. The use of passive voice is particularly important in academic and formal writing because it creates a more objective, impersonal style that focuses on processes or findings rather than individuals.
In addition, passive voice has a wide communicative function across various types of texts, such as scientific reports, news articles, instructions, and procedural texts. In these contexts, the use of passive voice helps maintain neutrality and avoid subjectivity. This makes passive voice an essential competence for English learners, especially in academic contexts.
However, passive voice is often considered a relatively complex structure for EFL (English as a Foreign Language) learners. Many students experience difficulties in transforming active sentences into passive ones, particularly in identifying the new subject, selecting the appropriate form of “to be” according to the tense, and using the correct past participle form. These difficulties are often compounded by a limited understanding of sentence structure changes and insufficient mastery of irregular verbs. A lack of understanding of the basic formation of passive sentences is one of the main causes of grammatical errors among secondary school students. Therefore, more effective teaching approaches and continuous practice are needed to help students understand and use passive voice accurately and contextually.

b. The Use of Passive Voice
Passive voice is widely used in formal and academic writing because it allows writers to emphasize the process, result, or object of an action rather than the doer. In academic contexts, the main focus is usually on findings, procedures, or phenomena being studied, making the identity of the agent less important. Therefore, the use of passive voice is considered more objective and appropriate for scientific writing. (Swan, 2005) states that passive voice is often used when the action itself is more important than who performs it, especially in formal and academic contexts. Meanwhile, (Putri, 2015) defines passive voice as a verb form in which the subject receives an action. To form a passive sentence from an active one, the verb “be” is adjusted to the tense of the active sentence, followed by the past participle (V3) of the main verb.
In addition to academic writing, passive voice is also used when the agent of the action is unknown, irrelevant, or intentionally omitted. For example, in the sentence “The window was broken last night,” the agent is not mentioned because it is not the main focus. This type of usage is commonly found in various texts such as news reports, official documents, instructions, and legal texts. (Eastwood, 1994) explains that the choice between active and passive voice depends on the focus of the information that the speaker or writer wants to convey.
Furthermore, passive voice functions to create variation in sentence structure and to avoid repetition of the same subject within a paragraph. In academic writing, such variation is important to maintain clarity and readability. Additionally, the use of passive voice helps maintain a formal and neutral tone, particularly by avoiding the use of first-person pronouns such as “I” or “we.” Thomson and Martinet (1986) add that passive voice is often used to maintain objectivity and impersonality in written communication.
Despite its important functions, passive voice remains a challenge for students learning English as a foreign language (EFL). The difficulties are not only related to understanding its function but also to its structure. Students often struggle to identify the object in an active sentence that should become the subject in a passive sentence, as well as to determine the correct form of “to be” according to the tense. In addition, the use of past participle forms (V3), especially for irregular verbs, is also a common source of errors. According to (Cowan, 2008), English learners frequently have difficulty understanding the relationship between tense, aspect, and verb forms in passive constructions, which leads to various grammatical errors.
c. Forms of Present Tense in Passive Voice
In passive voice, present tense forms are used to express actions that occur in the present time, habitual actions, or actions that are still relevant to the present. The formation of passive sentences in the present tense always involves the appropriate form of the verb “to be” adjusted to the subject and tense, followed by the past participle (V3) as the main verb. The differences among the types of present tense in passive voice lie in their functions and contexts of use.
· Simple Present Passive
Pattern: Subject + am/is/are + past participle (V3)
This form is used to express general facts, habits, or universal truths. Passive sentences in the simple present are often used in procedures, instructions, or statements that are not limited to a specific time.
Example: The homework is done by the students.
This sentence indicates that homework is generally done by students (a habit or routine). 
· Present Perfect Passive
Pattern: Subject + has/have been + past participle (V3)
This form is used to express an action that has been completed but still has relevance or impact in the present. The focus is on the result of the action.
Example: The assignment has been completed by the student.This sentence shows that the assignment has been finished and the result is still relevant now (e.g., it is ready to be submitted or assessed). 
· Present Continuous Passive
Pattern: Subject + am/is/are being + past participle (V3)
This form is used to express an action that is currently in progress. In passive voice, the focus remains on the object receiving the action.
Example: The room is being cleaned by the staff.
This sentence indicates that the cleaning process is happening right now. 
Overall, the use of different present tense forms in passive voice depends on the time and context of the action being expressed. Therefore, understanding the functional differences among these tenses is essential for students to use passive sentences accurately and appropriately in communication.
d. Errors in Passive Voice
According to (Putri, 2015), learning passive voice cannot be separated from the occurrence of errors. However, these errors do not always have a negative impact on learners. In the context of second language acquisition, errors actually indicate the extent of students’ understanding and how the learning process takes place. Students need to go through the process of making errors as part of learning, because without it, their development may be hindered—especially if they perceive errors as something that must be completely avoided. In addition, it is important to distinguish between error and mistake, as they have different meanings in language learning studies.
The distinction between error and mistake is crucial in error analysis. (J. C. Richards, 1974) explains that mistakes usually occur due to performance factors, such as fatigue or lack of concentration. In contrast, errors stem from competence factors and are systematic and consistent. In other words, errors occur due to limited understanding of English language rules. Thus, an error is a type of mistake caused by insufficient knowledge of language rules, making it systematic and often unnoticed by learners. Meanwhile, a mistake is caused by performance factors such as lack of concentration, fatigue, or carelessness, and it can generally be self-corrected once recognized. Therefore, errors reflect the developmental stage of students’ language ability, whereas mistakes do not necessarily indicate a lack of understanding.
One common error found in passive voice is the incorrect transformation of active sentences into passive ones, such as failing to place the object of the active sentence as the subject of the passive sentence. Students also frequently omit essential elements in passive structures, such as the auxiliary verb “be,” or use incomplete structures that result in ungrammatical sentences. In addition, some students are still confused about when passive voice should be used, leading them to apply it in inappropriate contexts.
Based on this, conducting error analysis is essential to identify the types of errors made by students in using passive voice. By understanding these error patterns, teachers can develop more effective teaching strategies and provide appropriate feedback. This is expected to help students improve their understanding and ability to use passive voice correctly and appropriately in context.

B. [bookmark: _Toc229030612]Previous Research
1. [bookmark: _Hlk197872555][bookmark: _Toc229030613]Review of the Previous Research Results
Several previous studies have examined students’ errors in the use of passive voice as well as English grammatical structures. A study conducted by (Putri, 2015) aimed to analyze the grammatical errors made by tenth-grade students of SMA Persada Bandar Lampung in using passive sentences. This study employed an error analysis technique based on the surface strategy taxonomy, which includes four types of errors: omission, addition, misformation, and misordering. The data were collected through a structured test in the form of translating sentences from Indonesian into English. The results showed that, out of 25 students, 436 errors were identified, with misformation being the most dominant type (57.11%), while addition was the least frequent (4.35%). These findings indicate that students still face difficulties in using correct verb forms in passive sentences.
Furthermore, a study conducted by (Adriyani, 2019) focused on analyzing errors in the use of active and passive sentences in students’ writing skills. This research used a qualitative method and was conducted with twelfth-grade students at a public senior high school in Ciseeng, Bogor. The findings revealed that errors in active sentences were more frequent than those in passive sentences. In addition, local errors were more dominant than global errors, meaning that most of the students’ sentences were still understandable despite containing grammatical mistakes. The study also found that interlingual errors occurred more frequently than intralingual errors, indicating that the influence of the first language (mother tongue) plays a significant role in students’ errors in writing English.
Another study by (Darmawan & Hadi, 2020) aimed to investigate students’ errors in using passive voice in writing. This study applied a descriptive quantitative method and involved second-semester students of the English Education program at STKIP Al Hikmah Surabaya. The data were obtained from students’ written work in constructing passive sentences. The results showed that there were 80 errors made by the students. The most dominant error was the incorrect use of past participles (45%), followed by omission of the auxiliary verb be (22.5%), errors in the use of be forms (17.5%), and errors related to singular and plural forms (15%).
Based on these three studies, it can be concluded that errors in the use of passive voice are still common at both secondary school and higher education levels. The dominant errors generally relate to the use of verb forms (past participles), the selection of to be, and incorrect sentence structures. Therefore, this study is important to conduct in order to further analyze the types of errors made by students, so that appropriate solutions can be identified to improve students’ understanding and ability to use passive voice correctly.
2. [bookmark: _Toc229030614][bookmark: _Hlk197872569]Comparison and Identification of Research Gaps
Based on the three previous studies, several similarities and differences can be identified. The main similarity lies in the focus of the studies, namely the analysis of students’ grammatical errors in using English structures, particularly passive voice. All three studies show that students still experience difficulties in understanding and using passive sentence structures accurately. In addition, the types of errors found are relatively similar, such as errors in the use of past participles, the selection of to be, and inaccuracies in sentence structure.
However, there are differences in the approaches, subjects, and analytical focus of each study. (Putri, 2015) used surface strategy taxonomy to classify errors into four main categories (omission, addition, misformation, and misordering) with senior high school students as the subjects. Meanwhile, (Adriyani, 2019) emphasized the comparison of errors between active and passive sentences and examined errors based on interlingual and intralingual aspects. On the other hand, Darmawan and Hadi (2020) focused on errors in written passive sentences at the university level using a descriptive quantitative approach.
Although these studies have provided insights into students’ errors in using passive voice, several research gaps remain. First, there is still limited research that specifically examines students’ errors in passive voice by integrating both the types of errors and their causes within a single learning context. Second, some studies focus more on the outcomes of errors without deeply exploring the factors influencing them, such as teaching strategies, frequency of practice, or students’ understanding of basic grammar concepts. Third, differences in context, location, educational level, and student characteristics indicate that previous findings cannot necessarily be generalized to all learning situations.
Therefore, this study is conducted to fill these gaps by analyzing the types of errors students make in using passive voice while also identifying the factors that cause these errors within a more specific context. It is expected that this study will provide a more comprehensive contribution to understanding students’ difficulties and serve as a basis for designing more effective teaching strategies.
